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Abstract
Early Childhood Education/Development (ECE/Dj is an area that has 
continued to receive special attention since independence in 
Zimbabwe. Among other things, evidence o f this includes a 
development way back in the early 1990s when the University o f  
Zimbabwe (UZ) established links with Concordia University (CU) o f  
Canada in an effort to promote the development o f  ECE/D in the 
country. This resulted in exchange programs where lecturers spent time 
at Concordia and vice-versa. Since then, several workshops have been 
held in Zimbabwe with special emphasis being concentrated on the 
nature o f activities taking place in pre-school centres around the 
country. This has also had implications on curriculum development 
where there has been a strong drive to improve on the syllabus and other 
related materials. Methodologically, this paper developed from a 
document analysis o f the handbook; 'Curriculum fo r  the C h ild - Early 
Childhood Education and Care Programme -  Zimbabwe'published by 
the Ministry o f Community Development and Women's Affairs in 1993 
and revised in 1999. This is where, fo r  the purposes o f this paper, 'Art 
and Craft'were identified as areas deserving special attention.
Introduction
Continuing to receive special attention since independence. Early 
Childhood Education/Development (ECE/D) has remained the 
bedrock of the Zimbabwean education system. A report by Shaw, 
Weber and Cleghorn (1992) clearly show s the importance of this field 
as plans w ere being crafted back then, in the early 1990s, to establish a 
special linkage between the University of Zimbabwe (UZ) and 
Concordia University (CU) of Canada, in an effort to promote the 
development of ECE/D in the country. A follow-up study by Cleghorn,
Peter Kwaira 267
Dzvimbo and Weber (1995) reinforced the linkage by focusing on 
reforms in teacher education, particularly at ECE/D level. On fruition, 
the long awaited linkage resulted in exchange programs, where 
lecturers spent time at Concordia and vice-versa. Since then, several 
workshops have been held in Zimbabwe, specifically focusing on the 
nature o f activities taking place in pre-school centres around the 
country. This has also had implications on curriculum development, 
where there has been a strong drive to improve on the syllabus and other 
related materials. Even today, at the World Bank, ECE/D activities 
continue to receive high-level support with conference presentations 
b e in g  p o s te d  t im e ly  on th e  B a n k 's  E C E /D  w e b s ite  
www.worldbank,org/chi 1 dren to reach a wide audience globally 
(Mustard, 2006). The symposium of September 28 29, 2005 entitled 
'Early Child Development — A Priority for Sustained Economic 
Growth and Equity,' was one of several in a series o f international 
gatherings that the World Bank had convened since 1996, specifically 
focusing attention on ECE/D. This symposium and the publication that 
followed drew on the collective efforts and knowledge o f 180 
participants and presenters from 42 countries in all regions o f the world, 
with experts across a range of disciplines relating to ECE/D; including 
Technical Education (TE) (Mustard, 2006).
Based on the document analysis of the handbook, Curriculum fo r  the 
C hild-Early Childhood Education and Care Programme-Zimbabwe, 
published by the then Ministry of Community Development and 
Women's Affairs in 1993 and revised in 1999, this paper identifies the 
'Art and Craft' (A&C) section as a component deserving special 
attention, in the interest o f ECE/D in Zimbabwe.
A theoretical analysis o f several other pieces of literature relating to 
ECE/D (besides the above mentioned handbook) revealed a lot of 
opportunities for TE playing a crucial role in the development of the 
area. It is also from here that the author feels a lot relating to TE, could 
be injected into ECE/D, given the Zimbabwean context. Specific 
examples have been drawn from countries like Canada and the United 
Kingdom (England and Wales) where similar moves have been made.
Basically, the objectives in this paper include the following:
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- Critically analysing the present ECE/D syllabus, with a view to 
see how A&C relates to other areas within the syllabus;
Justify the need to include A&C in ECE/D; and ,
Identify the specific points at which TE could make a 
contribution towards the development of ECE/D in as far as 
A&C is concerned.
Methodology and approach to the paper
As already indicated, this paper was mainly developed from a 
document analysis of the handbook, Curriculum fo r  the Child -  Early 
Childhood Education and Care Programme -  Zimbabwe, resulting in 
the A&C section being identified as an area deserving special attention 
for the purpose o f this paper. The main instrument used for the analysis 
was a ten-point check-list where the ten chapters o f the handbook were 
closely scrutinized with a view to determine the extent to which they 
contained sections relating to specific areas in TE. This was then 
reinforced by a theoretical analysis of various pieces of literature in 
addition to the handbook.
Some theoretical perspectives
Theoretically, this paper was firmly grounded on perspectives and 
views from the following thematic issues:
Art and Craft within the Early Childhood Curriculum; and,
The Importance of Art and Craft in Early Childhood 
Education/Development
Art and Craft (A&C) within the Early Childhood Curriculum
A look at the Zimbabwean ECE/D curriculum shows A&C being one 
area, among many, under the theme Creative Development; another 
broad aspect, also currently receiving special attention in most ECE/D 
programmes. Other areas featuring together with A&C under Creative 
Development include: Music, Movement, Play and Drama (Ministry of 
Education, Zimbabwe; 1993, Revised 1999). On the whole, the main 
thread linking all these areas is the issue of'creativity'.
According to Brunner, all children are by nature and under normal
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circumstances, bom creative (Good & Brophy, 1990). And, through 
creativity, a lot of imagination is generated. This is very useful, 
especially in problem-solving activities such as what we come across 
when we engage in meaningful A&C. From a critical perspective, 
considering 'Art' and 'Craft' separately, as disciplines in their respective 
rights, we see that each of these two areas demands a lot of creativity 
and imagination in practice. In fact, there is no way one could be said to 
be engaging in anything meaningful either in 'Art' or in 'Craft' without 
being creative and imaginative. According to Baynes (1984), this is 
where young children are never found wanting. Since they arc naturally 
playful, most of their creativity and imagination manifests during 'play'. 
This is where they usually express themselves freely and without limit 
(Baynes. 1994).
Since in young children A&C is expressed most effectively through 
'play', curriculum planners have in most cases found it fitting to have 
this area practised within a specially designated playroom or centre. In 
the Zimbabwean context, it has been recommended within the 
curriculum that teachers ensure such a room has the following:
a) paper of different sizes, textures and colours
b) pieces of wood in various types and sizes
c) materials for mixing and painting
d) materials and equipment for holding things together and taking 
them apart
e) materials and equipment for drawing and printing (Ministry of 
Education, Zimbabwe; 1993, Revised 1999)
A Iso recommended for the playroom, is a variety o f work surfaces and a 
lot o f storage space. In some cases this might require an expansion of 
the physical capacity of the room, depending on the numbers involved. 
According to Grunewald and Rolnick (2007), such expansion would 
not always require much additional building, but rather, renovating 
current structures.
In terms o f approach and teaching methodology, it has been suggested 
within the ECE/D curriculum that teachers should allow children to 
participate in three main ways; individually, in pairs and in groups 
(Ministry o f Education, Zimbabwe; 1993, Revised 1999). One thing for
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certain, the playroom has to accommodate and support a variety of fine 
motor activities if  children are to be kept motivated and encouraged. It 
is also in this kind o f environment that children's imagination and 
ability to create objects is promoted. Regarding activities, children 
engage in activities such as drawing, painting, weaving, sewing, 
knitting and woodworking, for example. This range o f activities clearly 
reflects the wide range o f materials that are involved together within the 
necessary technology.
The im portance o f Art and Craft in Early Childhood  
Education/Development
The importance ofA&C in ECE/D cannot be over emphasized, being an 
area in which the main objective is to promote creativity and 
imagination in young children. As already observed, this area enables 
children to express their creativity and imagination openly and freely. 
This in itself is not enough since one might want to go further, finding 
out what happens after children have gained the ability to create images 
and objects. Therefore, it is important in this paper to clearly show how 
the whole country benefits from having its young generation being 
developed into creative people/citizens.
According to Layton (1992), teaching young people to be creative 
means developing a generation o f problem-solvers. For a country like 
Zimbabwe, one can see the obvious importance o f this, particularly 
now at a time when government policy through the Zimbabwe Agenda 
for Sustainable Socio-Economic Transformation (ZimAsset), appears 
to be in favour o f indigenisation and economic empowerment; 
specifically focusing on youth development. So far, as one of the key 
strategies towards an empowered society, the government has pledged 
to ride on the opportunities o f the Indigenization and Economic 
Empowerment Program for the funding of public utilities in 
communities such as schools, hospitals and other social amenities with 
the intention o f creating employment for youth and women, thereby 
improving the standards o f living of the populace (Government of 
Zimbabwe, 2013). O f particular interest for the purpose o f this paper, 
the government has also specifically indicated the need to continue 
improving the quality o f education from ECE/D to vocational and 
tertiary levels, in order to enhance literacy levels and skills
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development. At this point, ZimAsset appears totally in agreement with 
most o f the recommendations made by the Nziramasanga Commission 
on Education (Nziramasanga, 1999).
For many years, this country has suffered from critical shortages of 
skilled manpower in key sectors and trades; especially in the 
engineering fields. The situation actually worsened from the days soon 
after independence when the few whites that were holding these key 
positions left the country. Mainly due to the discrepancies that existed 
between the education system for the whites and that for the non­
whites, indigenous people could not automatically take over and fill the 
gaps that were created at that point (Zvobgo, 1986). From independence 
in 1980, the main challenge for the whole nation has been to redress this 
problem (Kwaira, 1987).
Also worth noting has been the emphasis placed on technical subjects at 
all levels within the education system, right from independence up to 
this day (Kwaira, 1987). This is where the importance of A&C in 
ECE/D programs becomes vivid. In this case, considering the thrust 
being placed on technical subjects within our schools, it is obvious that 
having A&C as part of ECE/D should be taken as one o f the possible 
foundations for further development in technical areas at higher levels, 
such as engineering at tertiary levels. Although in the past, very little 
attention has been given to ECE/D programmes in this country, of late 
there has been a lot of change in terms of attitudes on the part of the 
whole system (Kwaira, 2008). Indeed, if  we begin to have our children 
engaging in A&C from an early age, we are likely to end up with better 
artists, artisans, craft-persons, technicians and engineers. This has a lot 
o f implications, especially in terms o f approach and methodology in 
teaching. Of course, the trend in Zimbabwe, as in other parts of the 
world, has been to try and make the curriculum as problem solving in 
orientation as possible. That being the case, it also follows that teacher 
education/training at all levels must also be appropriately geared 
towards such an end. This could be done during initial teacher education 
and training or through in-service training. The latter would be mostly 
interesting and appropriate to those already in schools, among whom 
we might end up with trainers, who would later play a role in the initial 
preparation of teachers.
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The resolve: Technical Education contributing towards 
Early Childhood Education/l)eveh»pmen<
Having seen the importance of A&C in EUf D. il is now necessary to 
find out how approaches to this are:' could be enhanced: and this is 
whereTl;. is likely to piay a prominent role.
In this debate, the contribution o! TE has been placed into two main 
categories, nam ely; curriculum  developm ent and teacher 
eduention/training. Any context or situation ()j curriculum change and 
innovation, usually imolves these backus going hand in hand (kwuira. 
2008). Therefore, any adjustments or modifications on either, directly 
or indirectly affects the other in one way or another. In fact, according to 
Razik (cited in Kwaira. r->81)), among the various problems, which all 
countries have to lace in connection with their education systems, one 
of the most difficult an* I 'st cases, unresolved, concerns curriculum
design and the corresponding system of Dacha education and training.
Thinking progressively, today there ts no way vm cap talk o f a 
successful program in A&C without ielating n to Design and 
Technology (D&T). In the Zimbabwean context, so fat. very little has 
been done to relate A At to D&T. Most people stil I eonsidet this subject 
to be an ordinary pastime where children just relax, ha vine a break after 
the more challenging subject areas like mathematics and other (once 
areas. O f course today, a few academies arc just beginning to see the 
science and technology involved in A&C. being part of technical 
subjects (Kwaira, 2008).
Experiences in the United Kingdom have shown that efforts to 
approach A&C from a progressive angle have resulted in Craft, Design 
and Technology (C.D.T). especially at elementary and primary levels 
(Kwaira, 1989). On the other hand, in Zimbabwe, the closest \vc have 
come to a serious innovation of a similar nature has been the 
introduction of D&T under the umbrella of TE. This has so far been 
confined to the Department of Technical Education at the University of 
Zimbabwe, Belvedere Teachers' College and a few secondary schools. 
In this ease, D&T has not been brought in as a subject on its own, but 
merely as an approach within existing subject areas like Woodwork. 
Metalwork and Building (Kwaira, 19X9), There f<"<\ this is where it has
■>I 'c ie r A'v lira
been seen necessary in this paper to propose D&T being made part of 
A&C, in tenns of approach. In a way, this implies making the teaching 
of A&C more problem-solving in orientation than ever before.
Having D&T within an existing subject area, as an approach, in the 
manner proposed here is slightly different from a situation where it is 
treated as a subj ect area in i ts own right. A good example o f the later case 
is the version that has been pursued in England and Wales as already 
observed. Here, for the purpose of general education, the National 
Curriculum Council has linked the two ideas or concepts, 'Design' and 
'Technology', and has defined their combination as a single curriculum 
area (Archer et.al., 1992). Perhaps, it is at this point that one might need 
to have an idea of what each of these two terms/concepts actually 
means.
According to Layton (1992), mankind's collected knowledge about 
tools of every sort; about the way they work; and about where and how 
to use them, is what we call 'technology'. Technology, or knowing-how, 
in this very general sense is related to, but different from science 
(Archer et al., 1992). Science is, knowing what the case is (regarding 
the status of a particular phenomenon), making informed judgements as 
to why things are the way they are, and predicting what is most likely to 
happen in given circumstances. That being the case, it appears, 
technology draws on existing knowledge and experience in order to 
make things happen in a desired way. In fact, one fundamental attribute 
defining creatures as being human is that they devise, make and use 
tools to adapt to their environments (Archer et al., 1992). For example, 
the activity o f tool-making and application has made possible, and 
continues to make possible; sculpture, architecture, agriculture, 
industry, music, writing, printing, computing, science experimentation, 
surgery, communicating at a distance, and the recording of knowledge 
for later use.
On the other hand, if  technology is 'knowing-how', then design is 
'envisaging-what'. The capacity for envisaging a non-present reality, 
analysing it and modelling it externally, along with tool-making and 
language use, is the other great defining characteristic o f humankind 
(Archer et al., 1992). The ability to picture phenomena in the mind; to
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comprehend the three dimensional configuration of something, even 
when seen from only one viewpoint: to perceive ordet. pattern, 
connectivity and causation in complex phenomena or systems; to 
conceive o f a construction or arrangement that will meet a need; to 
invent; to imagine in the mind's eye something which does not yet exist; 
to capture such a cognitive mode, analyse it, and externalize it through 
drawings, models, notion or language so as to bring it fo realization; 
shows how sophisticated the human being is. Such abilities am 
common to all human beings, in at least some measure (Archer et ah, 
1992). Technology rests and relies heavilv on science, from which 
much of its operational data is drawn, and upon which are modelled 
many of the intellectual disciplines whereby technology codifies and 
applies its experience. While it embodies an entirely different mental 
discipline from technology, design, like science, is a process. It is 
usually directed towards meeting a particular need, producing a 
practicable result and embody ing a set of technological, economic, 
marketing, aesthetic, ecological, cultural and ethical values determined 
by its functional, commercial and social context At this point. Archer 
and others (1992:11). maintain; . to sustain a claim that Design and 
Technology is a distinctive discipline, we must identify the descriptors 
that set it apart from other disciplines”.
However, this is a debate that is still raging in Zimbabwe today and 
perhaps, this is not really the place to raise it.
Now, since D&T is already existing as an approach to the teaching and 
learning of technical subjects as already noted, practitioners in TE 
could collaborativcly help in the design and development of the 
curriculum to be used in ECE/D programmes, especially relating to 
A&C. Obviously, a lot of expertise will be required in the production of 
the necessary literature and other curriculum materials. This in turn has 
a lot of implications on teacher education and training since it is also 
important to have appropriately qualified teachers in the relevant areas. 
As already pointed out, teacher education/training is the other category 
o f possible contributions by TE into F.CE/D.
If D&T, as an approach is going to have an influence in the way A&C is 
handled in pre-school centres, there is need to gear teacher education
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and training at that level towards such an approach. D&T requires 
teachers to be creative, resourceful and flexible (Kwaira, 2008). This is 
usually useful where such practitioners sometimes find themselves in 
situations where they experience acute shortages of materials and 
equipment resulting in them being forced to improvise here and there, 
and sometimes being forced to substitute imported materials with 
locally available materials, for example.
Another aspect that could be brought into teacher education and 
training, where equipment and materials are handled at this level, is the 
area of Workshop Organization and Management. Here, special 
emphasis would be paid to issues relating to safety and resource 
management. Working with young children using tools, especially 
cutting tools like chisels and saw s demands a lot of safety awareness. 
An interesting observation was made in Canada during an exchange 
visit by the author in 1996. Several excursions were made to early 
childhood centres in and around Montreal. Children, some as young as 
three years, were observed manipulating woodworking tools like saws, 
chisels, hammers and screw drivers. With some of these tools being so 
dangerous in nature, one might have wondered how the teachers 
involved ensured the safety o f the children. Well in this case, it was 
found out that one o f the main areas o f focus was 'safety'.
Implications and recommendations for further research
Now, given the observations made in this discussion, there seems to be a 
critical need for further research in order to determine and establish the 
following, among other activities:
The specific points at which the Department of Technical 
Education and the Department o f Teacher Education at the UZ 
could embark on collaborative research for the benefit ECR/D 
programs in Zimbabwe specifically focusing on technical and 
manipulative skills development;
The possibility o f  developing short-term and long-terms 
courses in the Department o f Technical Education to in-service 
ECE/D teachers, specifically focusing on the principles o f D&T 
in relation to specific technical skills; and,
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The possibility of members in the Department of Technical 
Education at UZ contributing towards the design and 
development of an ideal set up o f an A&C playroom or activity 
area in specific Zimbabwean contexts (rural and/or urban), 
depending of specific needs.
From these broad topical issues, further research would result in the
further development of ECE/D in Zimbabwe.
Conclusion
Looking back in this paper, a lot o f useful ideas have been brought 
forward as propositions and suggestions meant to elevate the status of 
Art and Craft Education at pre-school levels in Zimbabwe. However, it 
is also important at this point to note that all what has been suggested 
here can only be a reality with the right teachers in pre-school centres.
According to Garcia and Pence (2010), the validity of any educational 
system naturally depends upon the quality o f teaching and the 
availability of competent teachers. This is very much in agreement with 
Coombs (cited in Kwaira, 2008) when he maintains that;
We can usually find enough willing bodies to keep order in 
the classroom. Our problem is to find enough who can also 
teach (p. 34).
In a way, this means that the problem of teacher supply is not one of 
simple numbers. It is first and foremost a problem of quality; getting a 
large enough quantity of the right quality! One approach identified and 
suggested by Garcia and Pence (2010) as an effective vehicle to 
enhance qualitative efficiency in education in general and ECE/D in 
particular, has been 'an effective network for capacity building, 
knowledge sharing, and inter-country cooperation'. For Zimbabwe, this 
is exactly what the linkage between the UZ and CU aimed to achieve; 
being a typical case of a situation where north-south collaboration, 
involving mutual exchange programs, resulted in the provision of 
systematic training and capacity building among cohorts of ECE/D 
practitioners.
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